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ABSTRACT 

Developed and coordinated by the Bureau of Beading 
Education of the New Tork State Education Departaent, Project Alert 
is a statewide inservice prograa to facilitate instituting or 
iaproving the diagnostic- prescriptive approach to reading 
instruction. As part of this prograai a reading resource kit was 
prepared by the Bureau to give structure and direction to the 
projects in the local schools. This mnltiaedia kit presently has six 
pacKages, with three aore to be prepared. Each of the packages in the 
kit analyzes one skills topic in reading. This first package , "The 
Recognition of Readiness, » is in three parts. The first part contains 
an outline of the skills necessary in the developaental process of 
learning to read. Part 2 is the accoapanying teacher's workbook, with 
suggested tasks which aay be used to detect strengths and weaknesses 
as well as to teach or to reinforce the readiness skills. And the 
last part furnishes saaples of inventories, aatching the outline of 
skills, which are useful to classrooa teachers in their coapilation 
of data for class records. An overview of Project Alert and the 
adainistrator's hfl/ndbook, which describes the intended uses of the 
j^ackages, are included with each package. (TO) 
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Project RtaiUng Al.UIii*- 
Package 1 — The Recognition of Readiness: Some 
Landmarks for Teachers (Beginning Reading Level) 
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Chief of I ho Hvuirr, 
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Project Heading Alott is a stntcwide inr.rrviec proprnm vith the ob- 
jective of instituting, or improving' the diapnnrl ic-prescript ive approach 
to nading justruction* In an effcul to increase the inipac I of insorvice 
programs, this project has been developed and cOv^rdinaUrd by the Bureau of 
Reading Education of the Nov York State Education Departi.unt • Many pievious 
inservice programs utilized outsido Epeaknrs lox short-tenn lecture courses 
which had lit tU' emphasis on denKn^trations oT classroom techniques* Project 
Alert is struct urrd to rnvrcome tho vidosprea'-1 uci^alive rfpponse of teachers 
to traditional inservico arrangements. For th:.s reason the project has 
s^cveral unique features: 

1. Clar»srooi,i teachers arc urccl to facilitate and guide inservicc 

pro^ra: is# 

2* Thf? ei;ii»hasis i.=; placed on th<^ selt-ri>' rcct ion of teachers in 
deterLiining contcTii of the insorvici pTO..;ram» 

3. The em^^hasis is place*! on chissrec-a dvi . Mistrat ionf; of new 
tcchtiiciucs. 

4. Finally, 50 schf^ol districlr are co^pc ratipg atid sharing Infervjve 



uuitorlal s i^t. J objccllvt r,. CO?^ 
Pri'jcri Alert bat; boon Rlractuicd in Usrce phases, each training a 
group of Lt acliors vb in turn, have iniiiatrd an Insc rvice program for 
oLhi.r ttaclw rs. Thmut-li this "riiplr" clfid, it is expected that approxi- 
mately 5,t'00 teachcrr will be cxi^oscd to tht? reading Inscrvice program. 
Ihc first p'nnse of Ptojtct Alert, funded through ESEA, Title I funds, 
brought to-ether thf SO directors of the Mu.uncr programs for a 2-wt'ek work- 
shop in March 1972, Hic participants focu.scd on tfiret- main activities: 

1. Txplorlnp,, critiquing, ^nd utiU^.in.". the "Rca* np Resource Kit", 

2. Refining i.nsttvice n^dvlr. <or each of the 50 projects, and 

3. luvt'stigat. t,f' addition.il diai;nor.tf r-prescriptivo techniques by 
rtivifwing Ui-\; cormuTC i al n/iieriai and visiiiuR school pro|;rams. 

The 3t> rt'.idinc f.-i' ci ali st r i.tnrncd to thvir comiuiini r i fs to direct 
the second pha.«e of the pioject , a sunimcr i nntiuctionnl program for children 
in Title 1, KSKA proj rnnis and ii.f.i-rvic^ triir-iiii; for 670 Title I ESKA 
teachers in the suH i^r prograv.u This second phase was also funded through 
Title 1, F.Sr.A. As ihf director facilitated, r."ided, and evaluated, the 
c<..-ichors dcfoi,ned thrii- i r.servicf pro}.;rnin to i.u-et their own needs in the 
clansrocMu: diarnoBis, prescription, evaluation, and nana^M-iirf^n t. Tlie spirit 
of experiiit-ntation w^s tncouraj-id throun^i elat.sroou deuK^nstrations, shared 
inftlructional respoiu -i hi H t i en , and self -ev iluat ion. The Reading Resource 
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Kit and con trrcjal i u ri'al pnu Idrd tlic foc\il point ftn teachers.' 
dlscussii^tu: and u ptu^tcls. iuijx)vt uit objective of the summer phase 

v;af; to jMvjvnr tlip i*/^^lu-ts oit;anize cau! facilitatf.- inservlco programs 
this past academic V( ,»r <iy72-/:i) in Lhc 1 1 indlviduaJ schools. The 
teachers li ainod dm i lir. the 511:^ ^ r returned io their buildings an teachers- 
leaders Knih the rcqu^ns / biUty 01 orpani:.inf an inst rvlcc program for their 
fellow tvarhc rs, . , ^ 

Throu^ihout thiv prupranu c 'M.iicrciai - uil locally dt^ve loped materials 
* were uscJ to assist L<>.^rhors5. The Curea'^ Rrndin^; Kducation prepared a 
Readln^^, K< urce Kit lu give adclid strurt j..* and diri ctiou for the 50 
project s» 'line mull/ntcdia kit presently ^as six pacUaf.es which permits the 
teacher tu nelect aron^ of intt i' Sl and nv^ Ci^^ and to wrk through the readinps* 
tasks, and t val ual ic^Mt: , This bv don* i ?t b oendent 1 y or in a group » 

depi^ndinj; on the di iii^'t d oirgn?^^ ; I H»n of inr.orvice in thai building. 

The Ib-adinn Kvr^'>Kircv Kit }»rrvidod structural guidelines for developing 
a readir.r* prv'j;rai.i !)af:t d on individual nee U of students as advocated by the 
Rt»f,ents pv>r.jt1on p/iptv on readin t* Inservie- leaders used the kit es a 
springboaid for cvaluilini: and ir.provine ihe skills and techniques of the 
teacherst Oilu-r ins^avice maUTials will be ni^*»d to expand the program as 
the needs c»f the t<.';ehers iftdiritc. Ihe kit is not drf;i[:ned as a complete 
teaching; rt source r.nr a cori»b. reudfnr |?roj'ram for a school 'syclem. 
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The klt*s cvnLral rovut; is the di vt lopi^ent a clia^u^. Lit:-pit scrip; ive 
approach to classiocin Utiding instruction, hich of p chases in I he 
kit analy?tt•^ one sUin*^ topic in reading. Tb*^ follovJn:^, is an outlnic- 
<}£ the contents of tl$*r pcickagoB: 

1. The Recognition cf Readiness 
II. The Informal Ut-adlng lnv< ntory 
1* Hv^w to Qmslruct 

2. How to Ad:.unlster vnlh a DerK»ir t rcit ion of Pfoccdurci: 

3. Recordiny Scores ^ 

III. Dfar^noFis of Woid Recor.nition Abi 1 1 ly 

1. TcchniqU' s for Tes^lin*; 

2. Interprr lnt ior* of Yosts 
3* AvailaMc rijlerlaU 

IV. Assesbment of Li&tenir*^; Skills 

V. Clnssioom Man^.'^'z-r^c nt 

1. Data Cullcc-iion: 0;-',ani zation nnd Vso • 

2. Faciliticii 

3. Instruction ^ 
VI. Fry Readability Index 

VII, Ir piuvini; Cui-iU t lu-nsiiini '^[•r«iugh Or., f ' ionin^; 'iV .-Inii qucc 

VI 11. Reading ir> tl^'' C^^ntcnt Aroas 

(available ]P7«) ' V 

IX. Pi ( mof ipt ion in Word RfC».>};nU ton SLMl.s 

(available IV/A) , ' ' 

Witb tlHs bviff r.v;.ivicw of tU<: oiinipcn .n'. s\nd activi tiers of Pfujt-ct. 
AiliulnisLrntor'H Hnnt'lc ''h .fUirU C« nrv'iK-^ lit.- intoidcJ uses of iho 
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A<lnf nistratJir' K HanUbonk 
for 

Inscrvice Readinf, Resowrcc Kit 



GratlLudt- is c'xpreKi-cd to Lhns*^ writers whu helped prrpnrr individual 
packages and provided inr.jil ration atid creativity as they the narra- 

tlv«H, planned th« soquonccs, and arrangtid the tn^ks for th!*\^service 
Reading Res;>urce Kit, Appreciation gots to: 



PHOHBK LAZARUS -Supervisor of Special Education, BtXZES -Nassau 

County, foi the Poiulign Readiness Packagp 

DC>I<01»Y OHNMACflT -Assistant Professor of blducation at RussiUl . 

Sage College, for tlie Informal RoadinR Inventory 

JANK COLLIS -Former Director of H« sding in Holland Palc'iit 

Schoolr., * 'T Jiagncicis of Wora Uccognition Abjiity 

FRANC 1 S HODGi: -Assis in'. iirectm, r-..'n- Year Coll cp,e Student 

Devulopaicn* CenWe^ » Assessment of Listtiiing 
Comprehension 



BF.KYL S'iKADM^VFJ -nistrict Supervisoj of K^/adinc, District #3 

Huntington, Long Island, and imYA% FITOKK^VLD, 
Associate in Readinj; Ilducation, for CUsstocr. 
Mnnagentont 

ED'a'AK!) fry -Director of Readinj'. Center, Rutgers University, 

f for Readability IiideX 

The narratives for the cassettes were read by: 

SAKA Pirr -Reading Spt-clal ist , former teacher at Albany 

HigH r.chot l 

PHILIP MORRISON -Associntt* in Kducntfonal Coimiainicali ons 
The writing-editing staff consisted of Sara Pitt, Apncs HoUevaft, 
former Enj^lish Ikiparli.uMit Chair^ian at ,Cohocs High School, and Ellen 
Hur^hy, Ki.t:Ui;h teach<'r. ihey cuntrlbtiud t;^ i;*^. clarity, concist s.r , 
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/♦ppruclfltloit nleo ^^<lVt• to the staffs 1« iK fitatc Kclucfttlon pep*\rt» 
nent unlt^: Hi.ss Co{..nuulc^tton, A«id!o Vituiil C'«nin-, and PujUcfltlcns f^r 
«xccodtng theitf loles In producing t.rl. ilels. Sjee;«l icontlon io given 
to Helen Hat Ion i ni Jean l;',;vn of th*- Culldorlmd Crntral Sohool Distrlck 
atxS to vriUiara *^^iy.er of *'S;^<er Kif.h £.lo;a, I Pthe-.^for tV.iIr kind 
cooperation In R-.aking t^ . . reduction pos&ible. 

a* 

t 

This resource kit wa;. prepared u; .!ir the dim: lion of ALBERTA 
PATOI, AfisociBtf, Bureeu of Reading Hducetlon. 

Other laerlicrs of the State Ediic6t>on Depertr.ent who govt' generously 
of their time a consultant ccpacity /ivr': 

CATklERIN'E liAII.LT, As'c^ciuto, Dlv?; Jon of n-f^^orch and H-lncriHoniil 
. Cori-'^.unlcallon.j 

TKOMAS nr^Ql'iUJ.D, Ar.;-ociAte, Eur.au of Rrf^Jni: EducfiLion 

IJOKOTHY FOLtTif, Associate, Bureou of Elc«»ci»t<iiy Currlculm* 

VTRCIKU Fi.\toraKY. As&nclate. burcnu of Rf .-.rlir.s Educf^t fon 

iTILLlAM lirrZER, AsRoclate, Bureru of Educollonnl Televlulon 

^SERT JOIUiSmSE, Chief, Bureau of Elcwentttry Curriculum 

FRANCES MCjRRIS, Associate, Burer.u of Rcfidlng Education 

PAULA ROLLI^^S, Aseocinte. Bureeu of Reading; rduoatlon , 
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^^^^^^^^ fOREVWRD 

TYif Idea for tht> Inservicc Kc^ading Resource KlL for classroom teachers 
WAS first conceived in the BuroGU of Reading Education in 197U. At th^at 
tifiie thfvnecd to r?acb far n»ore teachers than Is prcsmtly possible through 
tnservicf* local workshops or through the llrattcd number ot collegiate 
programs available to a di&trlct became evident. 'This led to a decision 
to develop a series of learning packages, for use by individual teachers 
or by small groups of teachers. While they are designed to be self- 
dlrect'sd and self-paced, it Is hoped that they will be used whenever 
possible under the direction of a competent reading consultant or director 
of curriculum. The first six packages coniplcited in the scries deal 
primarily with diagnostic techniques useful in the classroora, the evaluation 
of the approximate difficulty of materials and the organization of a 
classroon to provide indlvldUv^Hzed Instruction and thus fill the identified 
needs of the learner. 

Thece packages are intended to serve as tools and to expand the 
capacity of the .Stivte Education Department to reach all teachete In Mew York 
State concerned with providing the highest quality of Instruction. It Is 
our hope thtt these materials, used In proper perspective and pupjilementcd 
by other cieans lor improving the teacher's effectiveness In the classroom 
reading program, will enable the school districts to Implement the program 
proposf»d In the Renent's Position Paper to. 12 , Reading, published in July, 



1971. 




Jane Alfozzlne, Cltlef 
Burcou of Rending I^iucatlon 



INTRO UlfCTigN 



yotir tf'fichlji); 5. toff nerd lii'lp in: 
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---cuuotiucllnj; and nJnini^^t^rlng Ulagnostic reading tests 
-•-lirflviduMllrln>; rcncjini: fnstmcCfon 

dftornlril nr; th..» rca^jutsUlty level of n^at^rtiil!; 
---dff ctnilnlru; t»\i:i!ng rend Inc^s of Individual students 
-•►•tf>!iing v.yvd tL-ccgnltion ability 
•^devrlcpin^ cnm;ni:nicAtion skills rt^lntcd to reading* ••such as those 
found in listening 
---doRtgnlnp, programs for students based on their abilities ami 



to you find it dlfflcuUt if not prohibitive^ to get the time, facilitieSt 

and trnnurrc^ needed to provide such help? 

Yt;o Inservicc^ Hnndinc Resource Kit provides low-cost« on»the*job training 
tu nt.fvl:»t clIassrco:i^ tvachais in individual ir«in^ reading progrants* Flex* 
iMlIty in an Inpcrtnnt feature of the nultt^ncdla approach. Since the 
propia-t Is f;t»lf-*auministet ing* and sel f -Instructional « the teacher can 
«;chedulc hi^ own learning tluie and place« can adjust the materials and the 
pncc to fir his own needs, using as many or as few of the components as 
hi2 ch.-o The only feci 11 tics needed for the program are a cassette 

playlTr-k recorder, a pencil « working space« and either alGmw film pro* 
jtctrr VI a one Inch video tape -projector, preferably one which includes 

l>v bibliographical references are included in the kit since they tend 
bccc 1 * out dated rather rapidly and lists may be interpteted as 
lestrictf vi>. Administrators arc urged to keep Information about up-Lo- 
data p; o£r^ ^lonal fi»source materials readily available* The school Reading 
C^5ordim\tor can suggest specific materials on requests 



needs 
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BEST miMl 



Sclf-lnwtiuctlt'Jiol lnt,t«ivlco r.tiuHn,". Kit: A Rct,oun'c for Developing 
Dlfl6noslic-Vt<?f cilpi tv" Tfeh;if tjufd In Ciay.stoon Tenchlng of RrtiHlnp,' 



ObjecUvcs lav Vco 

. . .AdnlnlKirfltovs ont rfmUnc 5Ai|prvi soi s v/fl 1 be r.blt; to offer a TOhojxce 
packet to clocproois teechtrs to Asr.lfst them In individualizing their 
reading progroMS. 

• . .Adminf s.trAlors nnc endlnft isupervlgpib vlll be able to plait a stlf- 
Instruciional in-c.crvicc ri/ding couine for clansrootj tcachcrft. 

.Cla^srocra teachrrs will be able to uso these wultl-ntcdfo packages 
tadcperuicntly to develop cx|H'rtIse In irdlvidual 1 alng reading 
InatTuclion. ^ 

...The classroom teacher will br able to U£o the parV.af.eB In this 
resource Kit to instruct hereclf In: 

. ..ntsesslng ptudent read! nets for learning to t^ftd 

...constructing appropriate diagnostic reeding instrumento 

, . .dcternlnlng puitnble rrr.dJng mntirloia for students 

it 

.prescribing appropriate rccdlr-c tacVs and programc for students 

...recording reading prof.tcss and palntalnipg records for students 

, ..s&lectlng: clascrcora pafiagtment procedures appropriate to specific 
needs 

The Inservict' Keadlng Rer.ourc<> Kit is intended to sex^e as a spring 
board, helping the clnssroora t< acher to diainc»&ii sLuctcnts' reading proficiency 
and to prescribe appropriate prcgrams for every child in a ranr.o cf frota- 
below- to-nbove-BVfrarc achievut.ent . It Is not meant to be a clinical 
InstrurTiCnt. Intentlorial ly , it ovvreirr.pl I f techniqucjfr for diagnosis, 
holding to the rho^sls that as a teacher gains expertise, he will become , 
avare of questions wMch ate ralR^d by ipocl/^l Ists in the field, and will 
pursue f.ophI bt Icatk'd procedures at greater depth than is undertaken in this 
foundation etudy. 



KST a)PY AVAILABLE 



Package ' I 



OVERVIEW or <T!Tr^'* 
The RicognlLfo;. «»r R**.';i*^. 



This pnck?\f;e deals vllh ne/ins k T iN^tt rr^ 
masti^ry of the ski lis t^srtrtlal ti* It ♦rutins: t ■ 
axipms or f^rniTal ir.flt icivi :>i.»ut thv .^kj? 
the teacher tv» Identify lUx- child^s {^ Ini of i 
given for certain ta&k<% which will i-id-'ti.t: .^ 
instruction to meet those nr»eds. 



In J. 



\ I.Jos A fOt of . 

.f inp nppU'pi late 



Package II 



The Informal Kc.'l;.^; Inv 4/ 



This pacVftgc explain-: hew to riL^rtuct I 
Informal rcadlf»r, Inventory which is / f:.>i;t us'*f ! t ; t t: w 
appropriate pli»cfnent for students in r:»;tcri!^1: J ip \l 
sequence. It helps cHagn'-^cr streni;!'^- 4,:id wtv* . 
insicht into the IndlviduAl * & learn:;i,- ru eds, 
demonstrating procedures acco.Tpanlcs th:- pac( 



Ji.isirr the 

In provldtnft 
: *>idl sUl 1 If? 

liie tenchr^r 
oi 30 UA\ film 



Package III 



Diagnosis of r:rco^^:Ji 



Ihls pacKf.^^p goes info detail in tet!-* 
recognition). Mi.tcf!al5i suf^gest^;. Irtei;. 
provided as guf:'*^*^ ines f^'^v to.^cherr. Arfu^il 
recorded on cassLtLe tapts. 



of 
' ions 



-hrrii 



Packoge IV 



Assros^^ynt of LIr^l''i>lng 5''.n ] 



This packr.^o presc?nis iv^^t^jtiaK as*5c*r*' lUe chiU'-i Ifstenin^; 

co^prehegsfon level. Sanplf crerci srorlf. <'. v;c»*e, r r i sairplcs of 

question techniques are Inclu jed.^ Thfs.i/; th*.' . : v L of :.:v rcJ pflcVajvi. 

dealing with Cf^^.^unlcat ion skills wHich ore- I to t^^" r'^rding pr%>ct*^fcS- 

(The otiter packages are to be deveU^pt J f^t a Ic r liKic)* 



Package V 



Classroom ?' tv^'-.cn'.ent 



This pack-^f.e deals with three i,-;jf»r cone* i - fn c1 ^^f*!^^»'v>n meinAf;ort»»?nt» 
Section I focuses on data collection, TIk- tr/i» 1 ; ; U/^rr.«. huw to organise 
and use inTorr.at Ion about ftu fonts* v. . dincj ^kl') Sit^ciUn^ 11 d^/ils with 
classrooQ facilities end r.tf»;fing, S-jcticrt IH dii'/rtrd toward ir#:^trtic- 
tional procedures. 

Packai;e VI Tttc: Fi-y Reau%.?»flity Ir.: * 



Tnls pack/^ro is a wnrkinf* tap<^ rrvJ ^fudy • to .icb th^ K^w i>cd- 
lev. I of rcadir.f difficulty. ^ 



II 
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m 

Suf:r,<^i5i Ions for \Wc of Rr-sourci* Kit 

Situation I 

A beginning rlrnxntary clafisriHjn^ trncher lias had little or no 
bockf.round In the tc Aching: of rc a;!inf. She aj^l s for h< Ip iu organ! stin^ 
her classrocmu The pilncipal of ht r sclmol mils tlio Insc rvict* ReacHng 
Resource Kit to her attention, and he helps hi r arrange ft Kchedule for 
using it afttr school In the Ilbrviry of the school on twwj days each week. 
Me asks her to kef»p a log which will show any value this re<?ource nmy have 
In iniproving h^r own effectiveness In the classroam and «nUf> her reading 
teacher to assist her in her use of this kit. 

Situation II 

A team of social studies teachers in a middle school is concerned with 
the suitability of textbooks for the students. The department chairman 
schedules nee tings for then to use the resource kit and Icnrn how to 
detefnlne the readability difficulty of the tv-xtp. Tliey learn from the 
resource kit how to do inforrial testing to finj the students* reading 
instructional level. Thrlr findings will be r^ ported to the school prin- 
cipal and to the puidance office tn b*? sh^r^rf vlih teachers !n other content 
areas. Recorr.menilations as to the dppropriaten<'r,r* of matrriiil?? will be 
included in the report and ad justr.ont s v;il! bv mndo in selr^ctions of texts 
and in grouping; proceduits to provid*- stjitabii i nst i act i o:, lur the studt^nis. 

Situation III 

The curriculum committee of a school district has repotted that there 
has been no recent inservlce course In reading for lt«4 clansrooro tencfjcrs* 
A survey of need and a priority list is made. Teachers in greatest need 
of this servict' are scheduled through the entire resource kit by the reading 
supervisor. A salary incrrmi'nt is allowed for inservlce credit* according 
to district policy, when a teacher gives evidence of satisfactorily 
completing the couise. 

Situation IV 

I 

A langaugf-arts social studios toaui of teachers on a secondary level 
questions the suitability of the cuiilculum for the low» average^ and above 
oveiage students in tlie school. The reading coordinator sugftests they use 
a readability Index on texts and supplementary materials* Tiiis leads Ho 
further study of the Inservlce Rending Resource Kit. Annuig other discoveries 
the team determines^ after profiling available student tent scores, that 
the above e •^rage segment of pc.pu1n*ion is capnMn of stretched perfornnncc. 
A survey of av^llnhle resotnccf. In f^whoul af;d ctM',n\unity i i ecomniended. 
The team constructs a curiic^lum of f'.re,tt{*r range ami ^epth for these 
students^ utilising sugi^estiofts fron tlu» packagof; of thc"^ttfH: in detemfning 
n-jeds and presc; ibing extende d ot>p4>rtunI ties lw»r in!epender>t study rnd 
individual 1 ;:at ion. 



■ f 
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THE INSERVICE READING RESOURCE KIT 
PACKAGE I 

THE RECOGNITION OF READINESS: SOME LANDMARKS FOR lEACHERS 

(BEGINNING READING LEVEL) 
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PACKAGE I 

The Rt'cognicion t>f Readiness: Sonw« Landmarks for Teachers 

(Beginning Reading Level) 



Package I Is in three parts. Part One contains an outline 
of .the skills necessary in the developmental process of learn- 
ing to read. Part Two Is the accompanying teacher's workbook 
with suggested tasks which may In* used to detect strengths 
and weaknesses as well as to teach or reinforce the readiness 
skills. Part Three furnishes samples of Inventories, matching 
the outline of skills, which are useful to the classroom teach- 
er in her ci»mpilation of data for class records, - 

Until the time that the development of a readiness package for 
later elementary and secondary teachers can be prepared, teach- 
ers of other than early primary grades will find it helpful to 
bt>rrow and adapt ideas fri>m these materials. 



Axicm 1 



Axiom II 



OUTLINE OF CO^^TENTS 



CHILD MUST POSSESS CERTAIN htASTERY SKILLS IN ORDER TO 
ENJOY LEARNING TO READ. HE IS HIMSELF THE MAJOR IN> 
STRU^!ENT FOR LEARNING. 

A. Self-contrul skills - "mastery of self" 

B. Physical skills - "mastery of the body" 

C. Auditory processing skills - "Listening skills" 

D. "-Visual processing skills - "observer skills" 
£. Language skills - "tel ling, skills" 

THE CHILD NEEDS CERTAIN M<\JOR INSIGHTS (RULES OF GENER- 
ALIZATIONS) BASIC TO THE PROCESS OF READING. 
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Axiom III 



A» Insights relating to words 
B. Insights relating to letters 

THE CHILD NEFDS SUME VERY BASIC LANGUAGE AND MECHANICAL 
SKILLS RfiLATED TO THE ANATUMY OF BOOKS AND OTHER READING 
MATERIALS, 



A, Concepts related to matc^rial anatoray 

B. Content of books 

Axiom IV THE CHILD NEEDS TO CARE ABOUT READING. 

A# Participation behaviors 
B# Self-directive behaviors 
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PARI out: 

SKILLS OUIXINE 



Axtuia I A CHILD MUST I'OSSESS CERTAIN H^STERY SKILLS IN ORDER TO ENJOY 
LF-ARNINC TO READ. HE IS HIMSELF THE M\JOR INSTRUMENT FOR 
LEARNING. 

A» Some of these skills are self-control skills. We shall 
call th^m "mastery or ihif self»" 



t 



A, Ip Awareness of teacher- Inttiatcd input 

a# Auditory awareness 

b« Visual awareness 

c» Tactile awareness 

d. Muscle a:i;areness 

A* 2, Abi lity to sustain attention 

(i.e. The child voluntarily maintains awareness, 
giving attention to teacher or event for 
a limited number of seconds or a logically 
prescribed module of tirae,) 

a. Auditory attention span 
b# Visual attention span 
c» Tactile attention span 

d# Attention to muscular muvtiraent 

« 

A. 3p Ability to rocall short-term inp<it 
Ci*n^, thrre to seven seconds) 

a* Unisensory recall 

b. Bisensory recall 

A • 4 • A bJ U ty to rtvcgl I long- term Ingut 

ii.v. V*:>rbally or non-verbally , a child is able 
to indicate his rt>rot I f-ct ion c»f past ex- 
per lenci^s* ) 

(!•(;, h child Is able tu rt^spond to change willi;^ut 

becoming up:»et or resistant.) 
* 

A. 6. Ab{ 1 i_t y Jiji '^•'^"^^^^L^'yl-^>^'>^. L^t^^jXt rAn^^otis to th^ situ- 
at t ont lun 



7 • A bj U iy to att t*nd tgyh rn faced wi th tnrreast i ifi conipc^t i t ton 
for leachrr dirt*ctio n 

oni**to-ont*, oni--lo-f ive, one- t;o*twcnty*f ive) 

« 

Signs of dii^iractlbl Uty undt^r conputltlon are: 

1. general restlessness and fidgeting 

2» turning around in seat or getting up and 
I moving away 

3» talking out inappropriately or answering 

io^lsively for any other child 
4« whisperingi giggling, atcempting to dis-^ 

tracts touch another child 

8, Ability to share materials 

(i.e. The child is able to self -direct and delay grati- 
fication in cose of shortages or deliberately 
scheduled use uf materials.) 

Signs of problems in this area are: 

U shovlngi pushing, fighting 

2. tattling 

3. destruction of material or product of peer and 

peers or throwing down own materials 
4 « tempe r tan t rum 

Some of these skills are physical skills. We shall call them 
•'mastery of the body.** These skills involve: 

B. 1 • Consistency in use^of preferred hand 

B . 2 . Kanual dexerit y s uf fi cient for effective handling of 
pre*primerst readiness workbooks ^ etc. 

(i.e. The child is able to coordinate two hands in 
order to accomplish a simple task.) 

B. 3. Control of eye movement 

(l.e.^ ocular-motor efficiency) 
B. 4. Localization in spatial field 

(i.e.^ spatial constancy) 

B. 5. Ability to use tactile-kinesthetic 

L inkages as a base for building strong imagery for 
form and shape 

(i»e. The child has movement -associated language 
concepts - top» bottoi^^ middle » over» under ^ 
between^ next » etc.) ^ 



Soim* t>f thvsf skills an- midiit>ry prt»c<*ssing skills* We 
fthati call ihi^m ^Uislpnin^ skilU.** (A Hstc^ning skills 
packag«* is atsii included in this rcstntrct* kit«) 

l» Tht* abilit^^ ictiUt t f>rt Un tiltz t ^^ dt s crfm t natt>^, 
and recall ncin- 1 iri ftuist ic env i runnuintal s o un ds 

C • 2 • The ab i lity tu ex tend mast ery of a 1 1 c n t i on ^ sk i I Is 
to auditory scannin g 

(e.f^. Tho child can listen for a ci^rtaln sound 
or wor*U or direction to match to tht? mc»i»* 
ory of that ci?rtain sound ^} 

\ 

C • 3 • The abil ity to deco de^* or intrrpret recorded 

verbal input and domtmstratc recoRnit ion and under- 
stan ding 



C. 4. The ability to screen out competing sotrnds 

\ 

(e,g. The child can listen to a tap<* with several 
simultaneous sounds*) 

C • 5 • The_ ability to "encode' * or to make the same sound as 
heard 

(e*g. The child can hum the same note, repeat the 
same nonsense word.) 

C • ^ * The abl Uty to d istrimin ate r ela tivity in sp o ken sound 

C • 7 • ITie ability to inteprnte a sound pattern heard with 
one the child makes 

C# 8, Ability t o complete a sound sequence 
( voca I sequenc i ng ) 

C • 9 . Ability to imitate word sounds and rej>eat sequences 
of increasing lengths 

C» 10. Abij i ty to re co g n ize s i mil^^ and differences i n 

the sout^ds of syllables and vords 

Some of these skVl Is are visual processing skills. We shall 
call them "observer skills^" 

D. I • Ability to identify similar ities and differences iti ; 

a* tangible three-dimension objects 

b« pictured representations of objects 

c. flat-form (printed) shapes^ letters^ numerals 

(i.e. The child extends mastery gained by manipulation*) 
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D • 2 • Ability to ruc<if;ni^€« B lmlKi ri ties and dlf ft'rrnces In ' 

letter primps (wnrd t^r mui*mi?nniniif u! clusters of l<>t* , 
tc?rs)^ 

D# 3# Ab H i ty to rr>cA 1 \ obji^c t s or flat- f orm j>r tnt ^ t^d p tc tures 
" or symbols wh<*n tm4*t two or throe are consecutively re^* 
moved from a; sequential display 

4, Ability to recall a miBBinu portion of a familiar picture 
representation ur Bymbolic drawing of a familiar object 
or shape ( iraai;er^ ) 

D* 5» Ability to scan across a row of pictures or symbols and 
match one or more specific items as in visual tracking 
eKercises (short-term mtj;mary) 

d» 6. Ability to scan picture or display and recall what was 
seen (longer term roenwiry) 

D» 7» Ability to scan pictures to find one that illustrates a 

meaningful wordj phrase or sentence (visual -verbal associ- 
ation ) 

D. 8» Ability to copy simple forms letters and numerals (visuaU 
mi>tt>r skill) (O ♦ A 

(Visual rnit>tt^r skills are assumed by many people to be 
associated with pre-reading skills*) 

1^ 

D . 9 » Ability to recal l (encode) shapes (lonK^term imagery for 

letter- \ ike forms.) 

- ■ ■ " " — " w 

E, Some of thest* skills are language (communication) skills. We 
shall call thi-m "telling skills," 

F 

I ♦ Ability to say something about family 
(name^ relationships, home life) 

E» 2. Ability to ^ tell ab<>ut some event of pr e sent and/or past 
(i»e» The child demonstrates awareness of syntax in 
regular conversation. ) 

£• 3# Ability to tell about (interpret) a picture or pictu re 
sequence (visual decoding) 

E. A» Ability t<» tell the main i dea of a very short picture 

book ^ just by looking at it briefly 

£• 5# Ability to answi^r questions tc^ demonstrate comprehension 
of a very short story told to the child 



f9 ' ' * 

♦ 

AbiHiy tu di'fim* worfls vt*ry simpiy 

(i.e. Hk* child Is ab}i> (a) to d«»scribe objective by 
UHage, fc4*riHury features t^r spaiHnmH>us ussocT- 
ation coiTOcnt (b) to 4Qakf> a^slmple cla^slfica* 
tion of sevi^ral words *glv<?n in a group#) ' 

Ability to ask questions to get heip and tnfortaatinn 

Ability to Kive a simple direction 
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THE CHILD NEEDS CERTAIN MAJOR INSIGHTS (RULES OR GENERALIZA- 
TIONS) BASIC XO THE PROCESS C»F READING. 

A* Song Insights relftle lo wurds, 

A. I. Words arc "symbol -packs," 

(i.e. Words are horizontally arranged clusters 
of forms. Each cluster or "symbol -pack" 
represents a meaning,) 

A* 2, Vtords are also "sound-packs." 

(i.e. itords are sequentially arranged speech 
units that are 8pok<?n one after another 
in a certain order. Change of order 
changes meaning* 

B. Some insights relate to letters, 

I. A letter is a sign that ^stands for a sound. 

(e.g.^ J = '^j" and S « "ss-s-s'*) 

B. 7. A letter has a nami* as veil as a sound. 

The naroe and the sound are not usually the saiite. 

(e.g., S says "ss-s-s" but its name Is *'Ess'*; 

W says "vmh'* but its name Is •'double- you") 

B. 3» Letters have distinctive features that can be reccg" 
niz€>d even in different print styles. 

(e.g.. Letters look different and special Just as 
children do. John has white freckled skin 
and red hair; Billy has black satiny skin 
and black hair. A has slanty lines and 
comes to a point on top; S has a curved 
line that has a round part in the top half 
and a round part in the tx>ttotn, ) 

B. 4. There are directional aspects of letters. 

(i.e. If printed In different orientations, the 
sounds of letters change. If N lies downt 
It says Z. If small u stands on Its head. 
It says ^ffiall n* An example of an ex- 
tremely misleading Inversion Is f and 

B. 5, The order of letters changes the ii»anlng> 



(Letters in "symbol -packs" (words) are in a special 
order* If words are carefully examined, we can 
tell if they mean the same or not.) 
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Axium III THE CHILD NEEDS SOME VERY BASIC LANGUAGE AND MLXHANICAL SKILLS 
RELATED TO THE ANA WHY UUOKS AND OTHER READIIfti MATERIALS. 

A# Some ccmcepts r<^laic-d U ; ^ the* antitomy of reading matters 

A» U A teokhas many parts 

(i.e* A "book" has a "front" and a "back"^ a 
"cover" and "pages" in between* There 
is A "top" and a "bottom** and you have 
to hold the book "up" the proper way 
to &ee the pictures and vords well. 
You can "open" and "close" a teok and 
"turn" the pages.) 

A. 2. Then* is an order _tu be fullpyed in looking at a 
book . 

(I.e. When looking at a book, one looks first 
. / to the left and then to the right* The 

pages are arranged in a certain order and 
they have certain signs (nunsbers) f.o help 
the reader find the page be wants* > 

A. 3. Words are separated from each other by spaces. 

A. 4. The flow of a sentence is a word by word order 
from left to ri^tht across a j>ai^e and then back 
to the beftinning of the next line. 

B. Some concepts relate to the contents of books* 

I. Pictures and books tell stories. The wrds are 
taH^ written dow n* 



B. 2. The words read by the storyteller are the sai^ 
ones eateti^ tiom he reads the saroe took. That is 
why one can find thets again when one looks at the 
book again. 

B. 3. A book coramunicates happy* sad* funny* scary ideas* 
Different stories make the reader feel differently* 
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Axirui IV Tm: CHItn kkkds tu-cark auuut kkadujg. 

Wlicii a child liAi. fii'tt^tc-unl thi* physical wu\ mcclionical skills 
needed and l»a« developed the iiccdml inoifiMr. about the tasks 
a£ rcadlnt;, he may be judccd "ready." Whether he actually 
iearns to read, howcvcr» rcquiicf. one very major additional 
coiiipv'nent - tr.otivation. The readiness of the organism is 
literally an acfcdvfnlc' question if the child is unable to let 
bic'.r.elf Icarfi. 

A, SorK- be haviors ar p participat ion behaviorgt. 

A, U Tr ansfer of coa^-untcatlon expcricncos related to 
television 

A, Vransfer of life experiences 

(e.g. The child has observed traffic signs* such 

as STOP and GO, and is able to transfer their 
meaning to the classroom.) 



B 



3, Choice of participation ir> vocal-vtsual gancs 

(e.g. The child joins in singing action games, 
finger-play, impersonations,) 



Soma b eha viors are seH-direct i ve_ behaviors, 

\ B, !• Purposeful seeklnn of reading tnaterials 

B, 2. Pleasure in recocnltion of fan! liar words 

B, 3, Seeking interpretation of print associated 
vith pictures 
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PART TWO 



INTRODUCllON 



* In Ihis Teacher Workbook | suggeiiMons aro given fur cer- 
tain Casks which may help to diagnose the child's points qt 
readiness. To encourage the best results. Informality should 
^ maintained In the classroom presentation of these- taski9. 
It iB well to remember in the use of the package that d^nands 
on the 3^oung .child sht»uld be reasonable in tenns of his nature 
4^tion and demons trattd abilities. 

The suggesti'd actlviti<»Sp as well as similar onas, may also 
be used tci teach thv nature of the task to thuse children who 
appc^ar. unready « This gives the packago a dual role, that of 
diagnosing ncuds and alsu that of pri^scrlbing instruction. 
Sincp Teaming is achi<»ved only vhi*n the student Gxperic*nci»S( 
success fri*qurntly enough to pri» serve a good self- Image » 
thoughtful ncss is ntufdi*d in making decisions about when to try 
the various tasks, how many to try and how often tu try them. 
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A CHILD Ml'ST POSSESS CERTAIN MAS1*ERY SKILLS IN ORDER 
TO ENJOY LEARNING TO READ. HE L? HIMSELF TOE KAJOR 
INSTRUMENT FOR LEARNING. 



Directions: 



Have thcBC sheets r<-adily avoilablr^. Have activities well in mindi 
Put child's nafnt' or initials in appropriate ccylumn to indicate re-» 



A. 



Skill 

la» Audimry awareness: l» 



A* lb. Visual awareness: 



A# ICt Tactile awareness: 



2. 



2. 



Task 

When teacher calls child 
by name or calls class to 
•♦Look at mc children!** he 
turns or vocally responds* 

When a bell sounds^ child 
looks toward source or 
covers ears* « 

Wlien teacher flashes light 
or moves bright object 
near the child*s face, he 
responds « 

When teacher or peer coi^es 
near^ the child will look 
to see who it is or what 
is happening. 

When teacher touches child* s 
back Of taps his shoulder^ 
he responds. 



li^ncHliate Delayed 
Respons e Response 



2p When teacher presents two 
similar items with co'^^rast- 
Ing textures^ child r.^ ponds 
with recognition of differ- 
ence* 

A* ^ ld# >^scle awareness: 1» The child allows the teacher 

to pattern his arm mcven^nt 
in making a circle in the air. 

2, In walking a line or walking 
board » child attempts to 
regain balance when he appears 
to lose it* 



Skill 



2a# Auditory attention span: I 



2* 



A* 2b» Visual gttrntion span: 



A* 2c • Tactile aitiMiiion span: 



A# 2d* Attrntion to muscle movo' 



Iiomediate Delayed 
Response Response 



ilie child can reBpond 
wh«Mi the teacher directs 
a group to listen for 
each one's name and 
stand when he hears his 
own* ^^Yellow^ blue^ 
Tommy ^ red, orange, Nancy 
6^^y» green, Byrun*^/* 

When a new song is pre-* 
sented, the child listens 
to the whole presentation* 

In an activity like pup- 
petry, the child looks at 
a puppet bein£ oianipulated 
and keeps looking as the 
puppet completes a nK>dule 
of activity such as greet- 
ing and shaking hands 
with him» 

When a fllmstrlp is pro- 
jected, th^ child continues 
observing until the final 
f rame « 

Given a four^stded geo- 
Bffitric stencil to touch, 
the child is able to finger^ 
tip trace all sides and 
corners in proper pio- 
gression until the entire 
inside perimeter has l^en 
explored* 

When presented with an ob- 
ject to retrieve from a 
position slightly higher 
than his easy reach, the 
child is able to extend 
reach by str^^tching and/or . 
standing on tiptoe* 
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Skill 



A. 3a» Unts<*nst^rv rocnl 1 ; 



A. 3b. Bi sensory rt^call ; r^U 



Task ^ ^ 

i. AudltDvy alono 

(a) **S(iy '^im-Ertm-zap* 

(b) •^Say «l w^nt to the 

store to buy candy 

2« Visual alone 



(a) Given a row of objects^ 
one of which is the 
itera to be found t a 
child can point to the 
matching item among 
four choices. 

(b) Given a printed word 
card ( lunch ) ^ a child 
can discriminate the? 
identical word from a 
jumble of three other 
word cards ( Rirl ^ boy, 
lunch ) . 

Visual -verbal; shown a page 
from a mail order catalogue 
or a children's dictionary, 
the child is able to follow 
verbal directions such as 
"point to the TV." 



Immedietle l>elayed 



2. Visual-tactile: shown a 
plate with an apple^ a 
banana and an orange ^ the 
child feels in a bag for 
one of these fruits. Iden- 
tifies it by touch, points 
to the matching fruit on 
the plate. 
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Ski 1 1 T/^f^k R esjmnse Rt'sponsc 

A# 4a# Abi jity t n rc^call ten AfttT a discrimination 

minut<-s lalc*r: losson, tln» tc-acht r asks» 

"Is this thf square or the 
triangle?*' 



A* 4b» Ability to recall ono "Which t;tory did I road 
hour tat<*r: this morning?" 

A. 4c ♦ Abiliij? to recall m-xt If weekly assl^inmeuLs are 
day : made fur irlassroom duCleS| 

teachev asks^ '•Whose turn 
is it to give out . the 
crayons." 

A« 5a« Responding to a chanR(^ When the teacher gives 
of activity: warning of an impending 

shifty the child Is able 
to comply. "Finish your 
pictures now, children; 
we will be having music 
very soon." 

A. 5b. Responding to a change Wlien th'^ teacher announces 
of pattern; a shift in procedure from 

what has been a usual class* 
room practice, the child 
is able to comply. 

CI) "Mrs* Shipley is not 
coming to do music 
with us today» In- 
stead we will be 
watching a film*" 

or 

(2) "Instead of coloring 
with crayons, we will 
be trying out our new 
marking pens." 



A« 6a* 



A. 7b. 



A, 7c • 



Skin 

Scrf?tmln^ out pitrntinlly 

larly observed in ovory 
c lasKrcHtfh: * 



Screening out poti^ntiaUy 
dislracLlnM matt^rlals: 



Ability to attend on a 
one-to-one basis: 



Ability to attend o n a 
one-to-five basis; 



Ability to attend on a 
one* to- twenty* f tve 
basis: 



Giv<»n a noisy activity 
in thf nuim next door, 
in th<* hali , in the desk 
group nearby^ the* child 
is able to ignore* puttjn- 
tially impingving sounds 
motion and sight dis- 
tractions and focus upon 
what his teacher or group 
is involved with* 

Presented with center of 
activity <play store) and 
directed to a single task^ 
the child is able to con- 
centrate on that task 
without becoming unduly 
pre-occupied with tempor- 
arily extraneous objects* 

When given undivided at- 
tention of teacher or 
paraprof esslonal t a child 
is able to continue to 
work along for an age- 
appropriate span of time# 

When sharing the attention 
of a teacher or parapro- 
f esslonal with four other 
children, the child is not 
unduly distracted or 
dependent but is able to 
wait his turn or act uni- 
formly with the group for 
an age-apprnprlate and task«- 
appropriate time span* 

When a full class or combin' 
ation of groups of children 
Is under the instruction 
of a single leading adult, 
the child Is able to par- 
ticipate* 



Immediate 
Response 



De I ayed 
K»*sponyt* 
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Immediate Di?Iay^d 

Ski ! I Task S^cspunsc Hc^sponse 

A« Ma. Wa ill nil _Uu ns: I, Child is able to toleratt; 

dvlay in using a paint ing 

easi*l« - 

2. Child is able to tolerate 
delay in ust^ cf a rotating 
set of throe manipulative 

toys, 

m 

A# 8b. Working side>by«'!;ide U Child who is given one half 
with peers: of a set of construction 

materials like blocks or 
••Lincoln togs** is able to 
work alone or with another 
child who has the other 

half, 

2# Given a portion of a mural 
to work on» child is able 
to stay on his own side or 

portion. ^ 

3. Given a limited number of 
paint colors and brushes^ 
child is able to alternate 
with another child or chil- 
dren in their use. ^ 

A. In a group of six children 
who have learned to play 
at lotto garni' p the child 
is able to continue to play^ 
taking turns and observing 
the rules. 
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Skill 



B# la. AutomAilc rrHch: 



Task 

Wlitrn a l<*acht*r asks fur 
ubjrcty child ^rat^ps It 
and extends it to t€*acht?r 
in dominant hand« 



Irancdiati? Ddayed 
Ret»pcMisr Ruspon&c 



B* Ib^ Use of tool: 



lc» Ukc in vritlng or 
draving; 



B* 2a, FinKer^tip tracliiii; 



2b* Turning pAges; 



B . 2c • Cutting out pictures: 



^ B. 2d* Marking picturofi: 



Whi?n given scissorSf child 
accepts with dominant hand 
and attempts to cut using 
that hand* 

When given pencil, child does 
copying or name**writing using 
doniinant hand* 

When given a sandpaper letter, 
child can hold letter in one 
hand and trace outline with 
fingertip of dominant hand* 

When given a child's book, 
child can hold book with left 
hand and turn pages with right 
efficiently enough so that 
pag^ is not torn nor dropped* 

When given a magazine picture 
with a crayoned outline of oval 
or square section, child Is 
able to manipulate scissors, 
holding page with sub*domlnant 
hand and scissors with the 
dominant hand* 

When given page with several 
print forms on It, child is able 
to hold crayon in dominant hand 
and make mark (slash, underline, 
circle, cross) while holding 
page steady with the other* 
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SklU 

Ability to TOvo eyes 
across a of ob^ 
iects or pictures 
efficiently; 



Task 



Satisfactory Unsatisfactory 
Response Restronse 



Ability to focus ef> 
ftcientlv when look> 
In fi at chalkboard (far 
point) and shifting 
pfize tv table (near 
point): 

(far point = more than 
A ft away; near point ^ 
12 to 16 inches) 

Ability to local jge on 
vertical plane, dtanonal 
l^nd horizontal planei 
demonstrating spatial 
constancy: 



When teacher presents a row of 
objects or pictures on a 
printed page^ the child moves 
his eyes efficiently so that they 
can track across the row, back to 
the beginning of a second row and 
acrosft» that row from left to 
right • 

When teacher asks child to look 
at letter or shape on chalkboard 
and then check to find one on the 
paper on his desk» he is able to 
focus on far point and efficiently 
re-focus on near pointy 



1* When teacher asks a child 
to point to the top of a 
ladder or to the bottomt to 
a middle shelf » to a iK)lnt 
above a chalk box or below it; 
to stand in front of another 
child or next to him^ the 
child is able to localize 
these positions In space* 

2m Shown a large printed plc«> 
ture on an easel ^ the 
child is able to point to 
topt right slde^ left side 
and similar positions* 

3* planted mat^r1^als» the 
child can demnstrate top 
(away from his body), bottom 
(toward his body)f^ right 
side of page, left side of 
paget etc* 
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Skill 

5a • Touch ^ moVf*int*nt inrthnd 
for learning form <ind 
Ictt4!r dtscrlminatlon; 

(to help tf?ach0r select 
an appn'pri?.tt form dis- 
criminating method for 
teaching letters and num« 
bers) 



Task 



Sa t i af ac tory Un&a 1 1 k f ac toty 
Response Response 



5b» Larp€ ^ body movement 
qethod for learning 
spatial concept tnean^ 
tnt^si 

(to help teacher select 
appropriate method for 
teaching general i2a"^ 
tion of spatlAt con- 
cept wo^ds* Some 
children respond fc^est 
to moving themselves 
through space; Bon^ 
respond best to moving 
objects*) 



I, Teachor presents tactile 

letters a and m asking child 
to trace sandpaper or other 
three dimensional letters 
with finger^ and then to 
attempt to make letter* 
The teacher records the number 
of trials necessary to repro- 
duce form satisfactorily. 

2* Teacher presents h and z by 
trace - copy method of hav«* 
Ing child pencil over letter^ 
then draw letter while check- 
ing with printed form« The 
teacher records the number 
of trials necessary to re* 
produce the form satisfact- 
orily* 

U Teacher sets up obstacle 
course to teach children^ 
by whole body movement , 
meanings of over» under, 
nextt to, between 9 etc* 
Teacher records number of 
trials. 

2* Teachers sets up table top 
manipulation* game with doll 
figure and doll furniture to 
demnstrate similar concepts* 
Teacher records number of 
trials* 
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SklU 



C. la* IdenLif icatitm: 



C, lb. Local iztttloni 



C. Ic, Discrimination of 
relative sounds: 



Task 



Satisfactory Unsatisfactory 
Response Response 



Frcmi tapti- recorder or "live" sound 
created behind a screen, the child 
should identify four out of the 
following five environa^ntal sAunds: 

1. door closing 

2. hands clapping 

3. clock or metronome ticking 

4. drum beating 

5. typewriter clicking 

When two children on different 
sides of the room hold two identical 
Buslc boxes, a third child should 
be able to point to the one that 
is playing. 

a 

The child should t« able Iden*^ 
tify which of three piano notes 
Is: 



Cm Id* Recall of , non» 

^ linguistic sound 
sequence : 



C# 2^ Ability to extend 

mastery of attention 
ski Us to auditory 
scannlnj^; 

C. 3* Ability to **decode" 
or intc^rpret re^ 
corded verbal input 
and deim>pstrate 
recognition and 
understanding : 



l» same or different 
2a higher or lover 
3# louder or softer 

The child can imitate the teacher 
in making sounds In increasing 
series such as: 

la hand clap 

2« hand clap plus foot stasnp 

3* hand clap plus f<K>t stM^ 
plus cough 

The child is asked to drop a bead 
into a box every time he hears a 
specific word in a story* 



The child is asked to lis^ten to 
the recorded voice of a class* 
mate* He Identifies the voice* 
When the teacher asks him to do 
what the voice tells him to do, 
he can decide and do it* (Voice 
says *Xlap your hands***) 
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Skill 



C# 4# Abi|iLy to scriyrn 



suunds: 



Task 

In ItBtoning to a tapt* vl 
John talkitigwhlle Nary is 
singing and Frt*d Is count- 
ing, tho child can repvat 
what Juhn has said. 



Satisfaclury 



Unsatisfactory 
Response 



C. 5a ^ Ability to "enct dt*" 
^ or to make ihi- saini* 
Bound as heard: 




C. 9, 




Ability discrimin- 
ate reiatlvity in 
sp<^kf>n sound: 



Ability |ci^init>):rat»- 
a sound pattern heard 
with onc^|,hi' child 
makes: \ 

Ability to complete* a 
sound seriu<>ncc> (vocal 



Ability to imitate 
word sounds and te* 
peat sequences of in* 
creasing lenRths: 



The child is askod to sing 
thu identical note sung by 
the teacher I to repeat the 
Identical nonsense wordp 
to repeat the Identical 
tf'li»phone number. 

The child listens to re- 
corded pairs of voices 
speaking the same wi^rds 
and is able to select the 
voice that is more or loss 
angry, frightentd, silly, 
loud. 

Thi» child can clap the syll- 
ables in his own name as 
he hears it pronounced. 
(Mar-jo-rie, E-l l^-a-beth) 

The child is asked to give 
the missing sound in the 
following sequences: 

a. 2, I, 2, I, 

b. ••Smokey the Bear," 
''Smokey the Bear," 
"Smokey the ? 

Ct "Jack and Jill went 
up the ? " 

The child is asked to Imitate: 

a« "you me - we - they" 

b. "one - two - five - 

seven'* 

c. "Please pass the f^at and 



peas 



d. "School starts in Septembifr 
of each year and Halloween / 
comes in October." _ , , ^ 

/ 
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SktU 

10» Ability to ri*cniints<» 
&lnillarittos nnd dtf^ 
feri*nct*i; In the* Knum>8 
of Hyilitblrs nnd words? 




Sat 1 sCac tory Vnu&t I sf ac tory 
Response Resfmn&e 



The child Is asked to In- 
dicati' which of paired 
words sound the sai&e or 
dlffrrent In such tests 
items as: 



coats 

hltn 

oil 



coax 

hen 

all 



la. Tangible throe dimen- 
sional objects; 



lb« Picturt'd reprosenta^' 
tlons of objects: 



lc# Flat form (printed) 
shapes 



2a, Simtlarltles in words: 



2b^ Similarities in letter 
clusters; 



Civen a box partitioned 
Into three sections with 
a different coin glued 
to each section! the 
child is able to sort 
five pennies^ five nickels* 
and five dlro^s into sec- 
tions* ^ 

Given identified sets of 
pictures of fruit (e«g»t 
four appleSf four pears* 
four bananas)* the child is 
able to sort them from a 
mixture into piles, ^ 

Given identical sets of four 
geometric forms (triangles), 
four letters (H) and four 
numerals (8)* the child is 
able to sort them into piles* ^ 

Given a pa^k of five pairs 
of color word cards* the 
child is able to sort them 
into pairs (e.g.* blue* yellow* 
green* red* orange). ^ 

Given a pack of five pairs 
of nonsense letter clusters* 
the child is able to sort 
them into pairs (e.g.* opo* 
111* paf^ Bru* eebl), ^ 





SktU 



D. 3b, Order of i>b^ect re- 
call ■» 



D, A., Recrtll of mtsRlng por- 
tion of a picturr: 



D. 5. Ability to watch by 
scanning: 



D. 6. Scan 4 Picture: 



Tusk 



Satisfactury Unsatisfactory 
Response Response 



The clilld is shown a row of 
fivt? ohjrcts familiarly found 
in thv classroom (e.g* scissors, 
erast;r, stapler^ ptn, blocks). 
When the row of objects is 
covered and one of the objects 
rerot^vfd, the child can rr-call 
what .is missing. Vhen two or 
three objects are taken, the 
child can recall at least two. 

When three objects are placed 
In a row and one moved in ex- 
change with its neighbor, 
the child can so indicate and 
replace in original order. 

a. Shown a line drawing of 
a far« with the uk^uth • 
missing, the child can 
Indicate that the mouth 
is missing. 

b. Shown a line drawing of 
a gerbil In a treadmill 
over a table and cage- 
base, the child can In- 
dicate that the cage Is 
missing. / 

In a single row of fo(ir or 
five pictures, one lsN.ndl- 
cated as the standard to be 
searched for among three or 
four options. The child 
Is able to find the one that 
is the same. 

The child Is asked to look 
carefully at a picture (e.g»» 
a picture of a store window) 
and Is asked to recall at 
least three Items after the 
picture Is hidden for ten 
seconds. 
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Skill 



D • 7 ♦ Find An iUustr fiiJUni:^ 



Tattk 



Sa t Isf AC tory Un&al 1 hC ac tory 
R esponse Rgsponsc 



0, h; Copy forms: 



The chllU is |*lven a pre* 
fiieltn: ti'il txn^k or ma};az itu* 
and asked to find a picture 
of a mt^thcr shupplng for 
food* 

a. tho teacher draws a set 
of four forms 6'* tiigh In 
a row on the chalkboard 
(O ♦ A ^ ). The child 
is given a piece uf plain 
white paper (8^ x 11) 
and asked to copy these 
designs across the top of 
the page. The child must 
make the circle and the 
triangle and arrow recog- 
nizably« 

Given a strip of papet; 
with child ^5 name written 
on it^ the child is able 
to copy the letters recog- 
nizably. 

c» Given a strip of paper with 
the numerals in the current 
year» the child is able to 
copy the numerals recogniz- 
ably. 



D« 9m Encode a square; 



I • Ti-ll about family: 



The child is asked to draw a 
square from menK>ry« 

The child is able to reply with 
at least one simple statement 
in answer to such inquiries asr 

a# ''Tell me about the place 
where you llve#" 

b. "Tell me something about 
your baby sister*'^ 

Ct "What do you like to do 
when you are home?" 



* 
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Satisfactory Unsatisfactory 
jjj^jjl Task Respunse Ri*spimso 

TrU atM^ul pri Hi nt ^ i A, Wlu-n, In flu- proct-ss t>f 

pgftt Invent: an aclivity, thr child is 

asked to tell what hi* is 

doing t ho may be expected 

to reply t with the **ing** 

ending (4^.k^ "l*ni swcop- 

in^ the floor" or "just 

playing*' )• 



B. When an activity is com- 
pleted and the child is 
a&Ued what he did» he is 
able to reply in the past ^ 
tense (e.R.f *'l swept up" 
or *'stackfd the blc^cks"), 

Tell abiiuL pictures: a. Given a simple action pic- 

ture (e,g* , a boy on a 
bicycle), the child can \ 
tell a simple fact about 
the action. 



b. Given a set of two pic- 
tures (e.g*, mother puts 

cake in oven, sim^ke comes 
out of oven, mf>tUer opens 
doc*r, looking worried), 
child can interpret what 
happened* 



Tell about a boo k; 



Given a book (like GinRerbread 
Man or Cat in the Hat )^ the 
child can scan it and answer 
simply to '*what is this bopk 
about?** (e^gt, **About a 
funny cat")» 



Tell what was told in The child is told a short 
a story: " story and asked to tell It 

^ back (e#g», ''John and Jimmy had 

a fight, John said his brother 
turned off his favorite TV show 
and switched to his own favor- 
ite, htother stopped the fights 
She swi\ched to her own favorite 
program because the boys weren't 
sharing**) f 



Skill 

Tell what somntliln^; 
means: 



(a) 



(b) 



Af;k fur help or Informa* 
tion: 



(a) 



(b) 



Tell to give help or 
Inf crmntion: 



(a) 



(b) 



(c) 



Task 



SaLlsfacAciry Unsatlsfact^ 
Rospimse Response 



n^c* child Is fihown an ob- 
ject such as Scissors and 
askc*d^ "Wliat is this?*' 
Tell me all about it" The 
child can name it and nake 
some comments Ccug^, '*You 
can cut wi^h it. Its sharp. 
You could ^ut youri^elf with 
it." 



Child is toldp *'Listen to 
these Words^ One of them 
doesn't belong: 'apple, 
banana » car, orange.* Which 
one doesn't belong? Why not?' 
Similarly, child is told to 
listen ti^ action words, one 
of which is out of place: 
"walking, running, hopping, 
sleeping, skating*" In each 
casf», the child is able to 
detec* t the inappropriate 
word. 



Wlien child needs assistance 
(shoe laces to be tied, pen- 
cil to be sharpened), \w 
verbally requests this of 
teacher t aide, or peer. 



In a guessing game, he is 
able to ask simple questions 
like "Is it red? Is it here? 
Can you play with it?" 

When asked to tell a peer where 
some person or material is, 
the child can answer (e.g., 
"in my desk" "in the hall.") 



When asked questions, as in 
a guessing game, the child 
can give hints. 

When asked to describe how 
an art product is made^ the 
child can give a simple di- 
rection to help a peer. 
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THE CHILD NEEDS CERTAIN ^tAJOR INSIGHTS (Rl^ES OR GENERALl 
ZATIUNS) BASIC IX) THE PROCESS OF READING. 



Skill 

A* !• Pennons trattn;^ under*- 
s t anding; of the mc^nn- 
In fi in writ t e n u r 
prlnti'd words: 



Task 

/' 

A* The child is shown 

three name cards. He 
is able to look at 
each card and give it 
to the person it repre- 
6ents» 



Sa 1 1 sf ac t or y Un sa t i sf ac tor y 
Response Response ^ 



A» 2» ppriion St rating under- 

standinjL^ of speech units 
and meaning: 



Deroons tratinix sound 
associated with letter 
form: 



Demons t rati nfi knowledg e 
that letter^ s sound and 
letter ^s name are not 
usual iy the same; 



B« The child is given a pack 
of three classroom Labels 
such as desk , window , 
chalk!»ard « He is able 
to place the card at the 
appropriate location* 

A« Child is asked to explain 
two statements that 
sound almost the same: 
•*No one^s here," 
•*No one hears.** 

B. Child is asked if '*Bat- 
Man" is the same as **man» 
bat." 

C. Child is asked if "You 
will go home" is the ^ame 
as "Will you go home?" 

The child is shown the print 
form of the letter J. When 
told the form means the 
sound "j" the child can say 
"!"• Given the choice of J 
and the child is shown S 
and does not respond 
shown the child i;*esponds 

M 4ii 



The child is shown t^e print 
form of B« Asked its name^ 
he says "Bee"; asked its 



sounds he says "buh"< 
peat with S> W^ T* 



Re- 



.^3 



Skill 

B, 3a, Dcanons trail ng knowlcd&e 
that letters can be 
reco unt gpd one from 
another; 



B» 3b» DenKmstratlng recognition 
of distinctive fgatures 
of letters in various _ 
print styles; 



Task 



Satisfactory Unsatisfactory 
Response Response 



B, 4» Dentonstrating knowledge 

of directional aspects of 
letters: 



-B, 5, Demonstrating that order 
of letters chan|ges mfcan- 
infisi 



The child is given a set 
of alphabet cards. He is 
able to oatch each one 
from A to ^ to another 
identical set spread out 
across a table* 

The child is given a set 
of eight alphabet cards 
(b, c,,e, h, m, p, s, y). 
He is able to match these 
to eight other alphabet 
cards in a different print 
style. 

The child is given a pack 
of letters containing fre- 
quently misperceived pairs 
of letters to match up. 
They include two b's, two 
d»s, two f's, two t's, two 
u*s, two n*8, two N's, two 
f's, The^child is able to 
match six sets success- 
fully. 



The child is given four 
sets (four per set) of word 
cards (Jane, Ajax, Zip^^Biz), 
The child is able to so^'t 
the sixteen word card*^ 
properly. 
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THE CHILD NEEDS SOME VERY BASIC LANGUAGE AND MECHANICAL 
SKILLS RELATED TO THE ANATOMY OF BOOKS AND OTHER READ- 
ING MATERIALS. 



skill 
of partH of b<H>ks: 



A* 2. Demons trattng knowledge 
of the order of looking 
at a book: 



3» Demonstrating under^ 

standing of word spacing 
spacing: 



Task 

The child is nhli- 
tify prcpi-rly the 
asked to: 



Satisfaci€try 



Unsatisfactory 
Response 



to idc»n- 
parts when 



a) "Open the bookj* 

b) "Turn the pages to a 

picture you like^" 

c) **Hold up the book and 

show me the picture,*' 
(demonstrating knowledge 
of orientation needed 
for a peer to see cor- 
rectly) 

d) ''Close the book," 

e> *'Now show nie the front of 
the book, the back of the 
book I the cover » the 
pages.** 

With the opened to a page 
that begins a story on the 
left side^ the child is asked 
to show the teacher or a 
younger child how to look at 
a book. 



a) *'Where does the story begin?" 

(The child is also to in- 
dicate the left-hand 

page.) 

b) "How where will you look 

next?" 

(The child look down the 
page and points to the 
next page^ the top por- 
tion,) 

c) "Show me where the page 

numbers are," 

(The child is able to in- 

dicate») 

The teacher writes a short 
sentence on the chalkboard. 
The child is able to bracket 
each word with his hands. 
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Skill 

hm A» D^fDiUistrntliif^ under* 
H t and i nj?, cif thy J l_uw 
of s€*ntfnci»s: 



Task 



Satisfactory Unsatisfactory 

R» sponsy Response 



The teacher asks the child 
Lhu priftond to writC' a stnry 
as shv Uictat(rs» On linens 
drawn on the chalkboard^ the 
child is able to scribble 
in p5eudo*»wrds from left 
to write and then back to 
the beginning of the next line 
and so forth*^ 



B« l« Demonstrating knowled/;e 
of 5tt>ric'S in books: 



B* 2^ Demonstrating knowledge 
of story form as com* 
municatlon record: 



The child tells the parts of 
a story from {pictures in a 
book* 

The child supplies familiar 
words in a well -liked part of 
the story when he listens to 
the teacher read it aloud* 



B» 3# Demons tratinfi knoyledfi e 
of mood setting i^f 
stories: 



The child dramatizes the emo- 
tion portrayed by a character 
in the story # 



*£rom Developing Children*s Perceptual Skills in Reading - Lydia Duggins 
(Wilton, Connecticut: fk^diax, 1968)* 
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Axluffi IV THE CHILD NEEDS TO CARE im^l READING. 



\ 



Skill 

A« 1« Tran?;ft*r of ci^mmiuUcn^ 
lated to Uflevision; 



A* 2* Transfer of life exper- 
iences: 



A* 3* Choice of parttclpa'Llon 
in vocal '-visual gan^es: 



B» l# Purposeful seeking of 
reading materials: ' 



B» 2« Pleasure in recognition 
of familiar words: 



Task 

\ Thfr* child shnws recogiii-* 
\tion frequently seen and 
neard events on television* 

Shown frequently ad- 
^ertised gfi^s or 
sbiperiaarkc'C products t 
Chi child is able to 
identify and match 
them^ 

b) When frequently said 
phrases^ are repeated 
in the ^laasirooQit the 
child is. able to join 
in chorally* (e«g# 
"Try It, youUl like 
it/') 



The child is asked to move 
around the classroom* When 
the **pol iceman*^ raises the 
STOP sign, child is to stop 
moving, only to continue 
when the GO sign is raised* 

When action game is announced, 
child willingly joins and 
actively participates* 

When given free choice of 
classroom materials, child 
TOst frequently chooses a book, 
magazine or picture file* 

The child shows pleasure in 
recognition of his name in 
print by overt smile, and/or 
continues to seek for his 
n^e in an array of type«faces 
and naa^s in differing colors 
and sizes* 



Satisfactory Unsatisfactory 
Response* Response 



B* 3* Seeking Interpretation 



The child frequently comes to 
of print associated with teacher, parent, paraprofes* 
pictures; sional, tutor, peer and asks: 

"What^s this? What is this 
word? What does this say?'* 
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TKACIIKK DIRECTIONS 

Now ihftt vi'U havf PARI TWUj^ yoii luiVf i^nlni-d Insi^^ht intu many nt'fds 
of many youngstiTs In your clabg. 

Of cuursc» your ubsorvatlons of the children with whom you are work- 
ing havi- not waited for the* packaged matt'riaU You have reached many 
decisions and carrit^d out daily activities long bcfort; you rvached a des- 
criptltm of a particular task in the package^ Very likely you have per-' 
scnal contributions to add to the value of the packages 

On thr page following, please write tasks which you have found helpful 
which were not previously Included, This sheet should be kept with the' 
package materials when you ha^^c completed it* 
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TEACHER CONTRIBUTIONS 



Skill I Urn 
B. lb 



Task 

When given bail, 
the child accepts 
vlth dcMBinaht 
hand and attenpts 
to throw with 
that hand. 
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PART THREE 



INVENTORIES OF READINESS SKILLS 



-r2 

INVENTORIES OF READINESS SKILLS 

On the next pages are prepared inventories of readiness skills cov- 
erlng Axioms in the Skills Outline. Select a child whom you arc teach- 
ing and, during your own class day, inventory his laastery of skills. 
Use the tasks described in the Teacher *s Workbook, or others, to t^st 
his proficiency* 

As you are analyzing his net:ds, plan activities for the child which 
will help extend and expand his ability. These activities may Include 
other children with like needs. 



INVENTORY OF READINESS SKILLS 
Am lorn I 



limsedlate or Sat* Delayed or Unsat- 

tsfactory Response tsfactory Response 

A« Mastery of self 
\. Awareness 

a» Auditory 

b. Visual 

Tactile 

d. Muscle 



2. Attention 
a# Auditory 
b« Visual 
c* Tactile 
d. Muscle 



3. Recall (short term) 
a* Uni sensory 
h. Bisensory 



4« Refcall (long term) 
a* Ten minutes 

One hour 
c» One day 



S« Ability to change 
a» Actiyity 
b» Pattern 



6» Ability to screen ex* 
traneous 
a* Sounds 
b» Sights 
c# Motion 



>• Ability to attend 
a» In one-to«»one 

teacher^pupil 

ratio 
b* In one«to*five 

teacher- pupil 

ratio 

c# In one«*tO'* twenty « 
five teacher-pupil 
ratio 



Pupil *s Name 
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lamediate or Sat- Delayed or Unsat- 

isfactory Response jpfactory Response 

8. Ability to ?hare 
materials 

a. Waiting turns 

Working with peer 

Mastery of the body 

1. Consistency in use of 
preferred hand 

a* Automatic reach ' 

b« Use of tool 

c* Use in writing or • 

drawing ^ 

2. Manual dexterity 

a. Finger-tip trac-ing ^ 

b. Turning pages ^ 

c* Cutting out pic- 
tures . ^ — 

d. Marking pictures 

3p Control of eye movement 
a* Ability to move eyes 
across row of ob>» 

Jects „ . , , 

b. Ability to focus 

(near-far) ^ 

4« Localization in spatial 

field 



5« Ability to use tactile- 
kinesthetic linkages 
a # Touch - UK) vemen t 

method , 
b» Large-b«!y iiK>ve- 

ment 

Listening Skills 

\. Ability to discriminate^ etc. 

a* Identification 

b. Localization 

c» Discrimination of 

relative sounds ^^^^ 
d. Recall of non* 

linguistic sound 

sequence 

2» Ability to do auditory 

•canning .^.^ 

3* Ability to decode 



InuaediaU* or Sat- Delayed or Unsat- 

Isfactory Kesponsc tsfactory Response 

4» Ability to screen 

out competing sounds ^^^.^^^ - 

-JJ* Ability to encode ^ , 

6* Ability to discriinin«* 

ate relativity 

7* Ability to integrate 

a sound pattern —.....^^ 

8# Ability to complete 

a sound sequence . .p,,,.^,,,^ 

9* Ability to imitate 

word sounds 



10# Ability to recogni2e 
sound similarities and 
differences 



D» Observer Skills 

1. Ability to identify 
similarities and 
differences 

a. Tangible three- 
dimensional objects 

b« Pictured representa« 
tioHb of objects 

c» Flat-*£orm (printed) 
shapes 

2. Ability to recognize 
similarities and dif* 
ferences in letter 
groups 

a# Similarities in words 
b« Similarities in letter 
clusters 



3« Ability to recall removed 
objects 

a* Recall of sequential 
objects 

b* Order of objects rep- 
eal led \^ 

4» Ability to recall missing 
portion of picture 

5« Ability to match by scan** 
fling 
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lon^dlate or Sat* Delayed or Unsat* 

Isfactory Rei^ponse Isfactory Response 



6« Ability to scan 
and recall what 
was seen 

7« Ability to scan 
pictures to find 
an illustration 

8, Ability to copy 
simple forms 

9» Ability to encode 
shapes 

Telling Skills 

U Tell about family 

2« Tell about present 
or past event 

3» Tell about pictures 

4« Tell about a book 

5» Tell what was told 
in a story 

6« Tell what something 
means 

7# Ask for help or 
inf crmation 

8* Tell to give help or 
information 
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INVENTORY OF READINESS SKILLS 
Axiom II 



Pupil's Name 

Immediate or Sat- Delayed or Unsat- 

isfactory Response isfactory Response 

InsightJ? reflated to 
words 

I. Understanding of 

words as meaning 

2« Understanding of 
speech units and 

meaning 

B» Insights related to 
letters 

1. Deiw)nst rating sound 
associated with letter 
form 

» 

2. Demonstrating knowledge 
that letter's sound 

and name are not usually 

the same 

3. Recognizing that letters 
have distinctive fea- 
tures 

a* Recognizing letters 

one from another J — — 

b. Recognizing letters 
In various print 

styles ■ ■ ■ 

4. Recognizing directional 

aspects of letters 

5. Recognizing that order 
of letters changes mean- 
ing — ^_ 

r 



INVENTORY READINESS SKILLS 
Axiom III 



Pupil* 8 Name 



iBttaedlate of Sat- Delayed or Unsat- 

tsfactory Response Isfactorv Response 

A» Concepts related to 
anatomy of reading 
matter 

1» Parts of a book 



2* Order of looking 
at a book 



3» Word spacing 

4« Flow of sentences 



B, Concepts related to 
contents of bocks 
I. Pictures and books* 
tell stories 



2« Words in books are 
the same every time 
story is read 



3« Book communicates 
different ideas 




Pupil *s Name 




INVENTORY OF READINESS SKILLS 
iUioa IV 



lonediate or Sat» Delayed or Unsat- 

iafactory Response Isfactorv Response 

A« Participation be-* 
havlors 

1« Transfer of ex- 
{wriences related 
to television 



2» Transfer of life 
eiq^erlences 



3» Choice of partici- 
pation in vocal* 
visual gams 



B» Self-directive behaviors 
U Purposeful seeking 
of reading material 



2# Pleasure in recognition 
of fafflillar wrds 



3« Seeking interpretation 
of print associated 
vlth pictures 
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TEACHER DIRECTIONS 

You now have a completed checklist for at least one member of your 
cU$8 which Indicates his strengths and %»eakne85es. You have been carry- 
ing out a prescriptive program, and you have been reassessing the child's 
needs at frequent check-points. 

For Infornatlon on constructing a class profile on reading readiness, 
consult Package V entitled Classrooni Management . Such a profile will be 
helpful to you In making decisions about grouping and Instructional needs. 

« 

Add your contributions to the Teacher Contribution List following 
PART TWO. Although some activities may appear obvious to you, other 
teachers may find them valuable, therefore the sheet should be kept with 
the package materials. 



TEACHER OIRECTIONS 

You have reached a check-i>olnc for reassessing pupil growth. If 
you have an aide, instruct her in the technique of diagnosis and inven- 
tory. Flan together for needed reinforcement of skills. 

Involve the child's parent when possible. Kany tasks are fun to 
do at hone.' Some parents enjoy learning the techniques and acquiring 
new insights Into the child's growth. 

Keep a list of other people who can participate in the inventory 
for your school district. Do not overlook senior citizens, future teach- 
ers» retirees* college student volunteers* and perhaps your administrator! 



f 
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successful inmvement cff participants in 
diagnosiik: readiness 



School District: 



Teacher^ s Name 



^$ary Smich 



Other Participants 
Sammy's mother 



Task AccoBglished 

Saii^ becaiae con-* 
sistent in using 
his preferred hand, 



BOOK PROGRAM INVENTORY 
At this tine you should tnake a survey of your school's reading pro- 

« 

grant using the Inventory below« If you see a weakness In your own Inwk 
program, plan positive' action to strengthen It* Plan new activities 
which involve your children with books. Add to the Inventory tte»8 which 
you include in your program that are not listed* 



Yes No 



U Our room has a comfortable, attractive 
reading area« 

2» Colorful, interesting books are plentiful 
in this area* 

3« ^'Reading" materials are atmndantly used in 
room. 

tables 
charts 
directions 
maps and guides 

children's magazines and newspapers 

cartoons 

picture stories 

puzzles 

flannel board 

puppets 

4* We have a regular library visit* 
5* Our children may take out books* 
6. We have visited the town library* 
7* We share our own books. 

6* We write our own books. 

I 

9* We have met ai^ author* 
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